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ABSTRACT. This study examines how Qur’anic education can be strengthened by integrating local 
cultural values into formal schooling. The purpose of this research is to develop an empirical 
framework for integrating Qur’anic teachings with indigenous cultural traditions in Islamic religious 
education. A qualitative case study design was employed at SMAN 5 Padang, Indonesia. Data were 
collected through in-depth interviews with Islamic education teachers and students, classroom 
observations, and document analysis of lesson plans and school programs. The data were analyzed 
using thematic analysis supported by NVivo software. The findings reveal three major themes. First, 
Qur’anic values are integrated with Minangkabau cultural philosophy through teaching materials, 
classroom practices, and school culture, guided by the principles Adat Basandi Syarak and Syarak 
Basandi Kitabullah. Second, both teachers and students perceive this integration as enhancing the 
relevance of religious learning by connecting Islamic teachings with local cultural identity. Third, 
curriculum adaptation occurs through contextual teaching strategies, although challenges remain in 
assessment and teacher training. This study contributes to the development of a cultural–religious 
integration framework for Qur’anic education that demonstrates how religious instruction can be 
contextualized within local cultural traditions in public secondary schools. The study provides 
theoretical and practical implications for designing culturally responsive Islamic education and offers 
an empirical model that can be adapted in other culturally diverse educational contexts.  
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INTRODUCTION 

In recent decades, the relationship between religion, education, and cultural identity has 
become a major concern in global educational discourse. Many scholars have highlighted the 
challenges of integrating religious education with local cultural traditions in an increasingly 
globalized world where educational systems often prioritize standardized knowledge over cultural 
identity formation. Religious education is therefore expected not only to transmit doctrinal 
knowledge but also to nurture students’ moral values and sociocultural identity within their lived 
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contexts. Consequently, integrating religious teachings with local cultural wisdom has become an 
important strategy for developing culturally responsive, contextually relevant education. 

Within Islamic education, the challenge of contextualizing religious teachings within local 
cultural settings is particularly significant. Qur’anic education plays a central role in shaping students’ 
moral, spiritual, and social development. However, in many formal educational systems, religious 
instruction is often delivered in a doctrinal and textual manner without sufficiently connecting it to 
students’ sociocultural realities. This separation between religious knowledge and cultural context 
may limit students’ ability to internalize religious values in their everyday lives. 

Indonesia provides a particularly rich context for examining the relationship between religion 
and culture, given its diverse sociocultural traditions. In West Sumatra, the Minangkabau community 
embodies a unique philosophical tradition known as Adat Basandi Syarak, Syarak Basandi Kitabullah, 
which emphasizes the harmony between Islamic teachings and local customs (Setiawan & Oktarina, 
2023; Ilmi, 2015; Izmi, 2019; Wimra, 2017). This philosophy reflects a long-standing integration 
between religious values and cultural norms, making it a compelling context for exploring culturally 
grounded Islamic education within formal schooling environments. 

Although previous studies have highlighted the importance of integrating cultural values into 
Islamic education, several gaps remain in the existing literature. First, many studies discuss the 
concept of cultural integration conceptually without providing clear pedagogical models for 
implementation in formal school settings. Second, empirical studies that examine how Qur’anic 
education can be systematically integrated with indigenous cultural philosophies remain limited. 
Third, there is still a lack of practical frameworks that demonstrate how such integration can be 
implemented through curriculum design, teaching practices, and school culture simultaneously. 

Addressing these gaps, this study aims to develop an empirical framework for integrating 
Qur’anic education with Minangkabau cultural values within the context of Indonesian secondary 
education. By examining the implementation of this integration at SMAN 5 Padang, the study 
proposes a cultural–religious integration framework that demonstrates how Islamic teachings and 
local cultural traditions can be harmonized within classroom practices, curriculum structures, and 
school culture. The findings of this study contribute to the growing discourse on culturally 
responsive religious education and offer a practical model that may inform the development of 
contextually grounded Islamic education in multicultural societies. 

Curriculum integration is widely discussed in educational theory as a means of fostering 
contextual and holistic learning, aligning with Beane’s (1996) argument that meaningful learning 
must relate to students’ experiences. In Islamic education, this approach bridges academic, spiritual, 
and cultural dimensions, as noted by Drake and Burns (2004). Studies such as Syukur et al. (2024) 
show that interdisciplinary methods—including AI integration—enhance engagement, while 
Suswandari (2017) emphasizes that local wisdom strengthens identity and character. At SMAN 5 
Padang, Islamic religious education is integrated with Minangkabau cultural values through lesson 
plans and school culture, reflecting Küçükcan’s (1998) assertion that religious education must be 
embedded within social and cultural structures (Azzahra et al., 2021; Dewi et al., 2024; Efrizon et 
al., 2022; Efrizon et al., 2024; Ernawati et al., 2021; Irman et al., 2022; Muntriani & Widaningsih, 
2025; Putri, 2016; Wimra, 2017). Qur’anic education, which shapes moral and spiritual identity (El-
Halaby and Hussainey, 2015; Karimullah, 2023; Alfarizi, 2024), becomes more relevant when 
contextualized with local traditions, as supported by Husna et al. (2023). Studies by Yamamoto et 
al. (2023) confirm that authentic, culturally grounded learning—using games and local practices—
enhances understanding of Islamic values. This aligns with practices at SMAN 5 Padang, where 
Qur’anic teaching incorporates Minangkabau values such as adat basandi syarak, gotong royong, and kato 
nan ampek, resonating with prophetic educational principles (Asadullah & Chaudhury, 2010). 
Additionally, Minangkabau philosophy of Adat Basandi Syarak, Syarak Basandi Kitabullah (Albert et 
al., 2022; Aldi & Kawakib, 2025; Fajria & Fitrisia, 2024; Amin, 2022; Mariana & Anna, 2024; Puspita 
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& Umami, 2023; Wahyuni et al., 2023).  Rustiyanti (2018) reinforces the harmony between Islamic 
teachings and cultural identity, consistent with the findings of Smagulov et al. and Saihu et al. (2020) 
on the benefits of culturally integrated Islamic education. 

Research relevance further supports this integration. Purwowidodo (2024) and Mustamir and 
Tang (2025) show that religious education embedded with cultural values strengthens students’ 
identity and understanding of Islamic teachings in everyday life. Khusyairin et al. (2024) note that 
aligning instruction with sociocultural environments fosters holistic development, while Husna et 
al. (2023) highlight the need for an Islamic worldview to counter Westernization, echoing the aims 
of culturally grounded curricula. Saihu et al. (2020) and Smagulov et al. (2023) similarly demonstrate 
that value-based approaches enhance spiritual growth. Yamamoto et al. (2023) advocate experiential 
cultural learning and support the pedagogical models used at SMAN 5 Padang. However, a gap 
remains: most curricula still separate religious and cultural learning (Joni et al., 2025), leading to 
fragmented understanding (Amet et al., 2025). While previous studies highlight the importance of 
cultural integration (Suswandari, 2017; Saihu et al., 2020), few offer empirical models for integrating 
Qur’anic instruction with local culture. This study addresses that gap by proposing a systematically 
implemented integration model rooted in Adat Basandi Syarak, Syarak Basandi Kitabullah, offering a 
contextual Islamic education framework supported by real practices in schools and adaptable to 
other culturally rich regions. 

METHOD 

Here is the flowchart with coordination lines linking the 
different stages of the research methodology. Both arrows and 
dashed lines connect each step to show the relationships between 
them. This study employed a qualitative case study design to 
explore the integration of Qur’anic education with Minangkabau 
cultural values in Islamic religious education practices. A case 
study approach was selected because it enables an in-depth 
examination of complex educational phenomena within their real-
life contexts and allows researchers to capture contextual 
interactions between cultural traditions and educational practices 
(Phelan, 2011). The study was conducted at SMAN 5 Padang, a 
public secondary school in West Sumatra, Indonesia, where 
Islamic religious education is intentionally integrated with 
Minangkabau cultural philosophy. The school provides a relevant 
context for examining how religious teachings can be 
contextualized within formal schooling through indigenous 
cultural traditions. 

Participants in this research were Islamic religious education 
teachers and students who were directly involved in implementing 
culturally integrated learning activities. A purposive sampling 
technique was employed to select participants with relevant 
experience in integration practices. The participants included five 
Islamic education teachers and 15 students aged 16-18. The 
teachers had teaching experience ranging from 5 to 18 years and 
were responsible for implementing Qur’anic learning activities 
that incorporated Minangkabau cultural values. This sampling 
strategy enabled the researchers to obtain rich, relevant 
information from individuals who actively engage in the 
integration of religious and cultural education. 

Figure 1. Methodological Framework 
of the Study 
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Data were collected through three primary techniques: in-depth interviews, classroom 
observations, and document analysis. Semi-structured interviews were conducted with all 
participating teachers and selected students to explore their perspectives on integrating Qur’anic 
teachings with cultural values. Each interview lasted approximately 45–60 minutes. Classroom 
observations were conducted during six Islamic religious education learning sessions to observe how 
Qur’anic values and Minangkabau cultural principles were incorporated into teaching practices. In 
addition, document analysis was conducted of lesson plans, teaching materials, and school activity 
programs to examine how cultural integration was embedded in formal curriculum structures. 

The collected data were analyzed using thematic analysis following several stages, including 
data familiarization, initial coding, theme development, and interpretation of emerging patterns. 
NVivo software was used to systematically organize and code interview transcripts, observation 
notes, and documents. To ensure the trustworthiness of the findings, data triangulation was applied 
by comparing information obtained from interviews, observations, and documents. Member 
checking was also conducted by sharing preliminary interpretations with several participants to 
confirm the accuracy of the findings. Ethical approval for this research was obtained from the school 
administration, and informed consent was secured from all participants prior to data collection. 
Participants’ identities were anonymized to maintain confidentiality throughout the research 
process. 

RESULT AND DISCUSSION  

Result 

Integration Model of Al-Qur'an Education and Minangkabau Culture 

The integration model of Al-Qur'an education and Minangkabau cultural values at SMAN 5 
Kota Padang is a unique and thoughtful approach that blends religious teachings with local cultural 
traditions. This integration is implemented in several ways, particularly through teaching materials, 
classroom activities, and the overall school culture. In terms of teaching materials, lesson plans, 
and textbooks incorporate both Quranic verses and Minangkabau proverbs, presenting them in 
parallel to demonstrate the alignment between religious and cultural values. For instance, Quranic 
teachings on social justice are paired with Minangkabau sayings such as "Nan Kuriak Iyolah Kundi, 
Nan Merah Iyolah Sagu, Nan Baik Iyolah Budi, Nan Indah Iyolah Baso," which emphasize the importance 
of maintaining harmony and respecting others. This duality not only reinforces students' 
understanding of Islamic principles but also deepens their appreciation for their cultural heritage.  

Table 1. Integration model of Al-Qur'an education and Minangkabau culture at SMAN 5 Kota Padang 

Aspect Integration Approach Examples 

Teaching 
Materials 

Lesson plans (RPP) and textbooks incorporate Quranic 
verses and Minangkabau proverbs to align religious and 
cultural values. 

Quranic teachings on social justice 
paired with Minangkabau sayings 
like 'Nan Kuriak Iyolah Kundi 

School 
Activities 

Daily routines such as reciting Asmaul Husna and group 
prayers incorporate Minangkabau values, fostering 
connections between religious obligations and cultural roles. 

Students connect religious 
obligations with their roles in their 
Minangkabau community. 

Special 
Events 

Religious celebrations and cultural festivals encourage 
participation in activities that emphasize both Quranic 
teachings and Minangkabau customs, including storytelling 
sessions of prophets and local heroes. 

Storytelling about prophets and local 
heroes, integrating both religious 
and cultural significance 

Overall 
School 
Culture 

Built on the principle 'Adat Basandi Syarak, Syarak Basandi 
Kitabullah,' where customs are grounded in Islamic law and 
Islamic law is rooted in the Quran. This guides daily 
interactions and behavior. 

Students are expected to embody 
both Islamic and Minangkabau 
values in their behavior. 

Teachers also emphasized the integration of Qur’anic teachings with Minangkabau cultural 
expressions during the interviews. One teacher explained that linking Qur’anic values with familiar 
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cultural expressions helps students understand religious teachings more meaningfully: “When we 
explain Qur’anic teachings together with Minangkabau proverbs, students understand the message more easily 
because those expressions are already part of their daily cultural experience.” (Teacher Y.P.) Another teacher 
highlighted that the use of local wisdom makes religious learning more contextual for students: 
“Students often relate the Qur’anic values discussed in class with cultural advice they hear from their parents and 
elders. This connection makes the lesson feel more relevant to their lives.” (Teacher H.R) 

In addition to the teaching materials, school activities are designed to reflect this integration. 
Daily routines such as reciting Asmaul Husna and group prayers before classes start are infused with 
Minangkabau values. Students are encouraged to connect their religious obligations to their roles 
within the Minangkabau community, fostering a sense of responsibility toward both their faith and 
culture. Special events, such as religious celebrations or cultural festivals, further promote this 
integration by encouraging students to participate in activities that emphasize both Quranic 
teachings and Minangkabau customs. For example, storytelling sessions might focus on the lives 
of Islamic prophets while simultaneously highlighting the cultural significance of local heroes or 
legends. 

Students also acknowledged that integrating cultural values into religious learning helps them 
understand how Islamic teachings operate within their social environment. “When the teacher explains 
Islamic values together with Minangkabau traditions, we can see how religion is practiced in everyday community 
life.” (Student A.R) Another student explained that this approach helped them connect religious 
teachings with their cultural identity: “Learning Qur’anic values together with Minangkabau traditions makes 
us feel that our culture and religion support each other.” (Student H.M) 

The overall school culture at SMAN 5 Kota Padang is built upon the principles of "Adat 
Basandi Syarak, Syarak Basandi Kitabullah," meaning that the customs (adat) are grounded in 
Islamic law, and Islamic law is rooted in the Quran. This concept is deeply ingrained in the school's 
daily life, guiding interactions among students, teachers, and staff. The school administration 
emphasizes that students should not only excel academically but also embody the values of both 
Islam and Minangkabau culture in their behavior. This integration model helps students see how 
their faith is an active part of their cultural identity, preparing them to uphold these values in their 
broader social lives. 

Teacher and Student Perspectives 

Table 2 below presents interview insights from teachers and students on the integration of 
Minangkabau cultural values into Qur'an education. 

Table 2. Interview Insights on Integration of Cultural Values 

Aspect Details 

Teachers' Perspective - 
Opportunities 

Integration enhances the relevance of religious education, making it more applicable to 
students' lives. The dual learning approach (religious and cultural) engages students better. 

Teachers' Perspective - 
Challenges 

Difficulties in balancing a structured religious curriculum with informal cultural education. 
Need for clearer guidelines and additional training. 

Students' Perspective - 
Positive Feedback 

Lessons connect Quranic teachings with cultural identity, making religious values more 
relatable. Students appreciated lessons on honesty linked to Minangkabau's 'Kato Nan 
Ampek'. 

Students' Perspective - 
Suggestions 

Students desire more hands-on activities, like community service, that reflect both religious 
and cultural values. 

Interviews with educators at SMAN 5 Kota Padang provided valuable insights into both the 
challenges and opportunities they face in integrating Minangkabau cultural values into Al-Qur'an 
education. Many teachers acknowledged that integrating cultural values enhances the relevance of 
religious education, making it more applicable to students' lives. By connecting religious teachings 
with local customs, students are better able to understand and practice Islamic principles in a 
culturally meaningful way. For example, teachers noted that when students learn about Quranic 
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verses on respecting others, they are simultaneously taught the Minangkabau traditions that 
emphasize respect for elders and community members. This dual-learning approach makes the 
content more engaging and relatable to students.  

Several teachers emphasized that integrating local cultural values enhances students’ 
engagement in religious learning. “When religious lessons are connected with Minangkabau cultural values, 
students become more interested because they can relate the lesson to their daily experiences.” (Teacher P.D). 
Another teacher explained that the integration approach supports moral learning: “The Qur’an teaches 
moral values, and Minangkabau culture also emphasizes good character. When both are taught together, students 
can understand the moral message more clearly.” (Teacher R.N.) However, integrating cultural values also 
presents certain challenges. Teachers reported difficulty balancing the formal religious curriculum 
with cultural education, as the two often require different pedagogical approaches. While Islamic 
education follows a structured curriculum with clearly defined learning objectives, cultural 
education is often more informal and experiential. Teachers highlighted the need for clearer 
guidelines and resources to help them seamlessly integrate the two areas. 

Additionally, some educators noted that they require more training to effectively incorporate 
cultural values into their lessons without diminishing the depth of Quranic teachings. From the 
students' perspective, the integration of Minangkabau culture into their religious education was 
generally well-received. Many students reported that this approach made their learning more 
dynamic and engaging. They appreciated how the lessons connected Quranic teachings to their 
cultural identity, allowing them to see the relevance of religious values in their everyday lives.   

Despite these benefits, teachers also acknowledged several challenges in implementing this 
integration. “The main challenge is that the curriculum is already very structured, so sometimes it is difficult to 
allocate enough time to discuss cultural values in depth.” (Teacher S.R) Another teacher noted the need for 
additional pedagogical support. “Teachers need more training and guidance on how to integrate cultural values 
into Islamic education without reducing the depth of Qur’anic learning.” (Teacher Y.P.) For instance, learning 
about the Islamic principle of honesty alongside the Minangkabau value of "Kato Nan Ampek" 
(the importance of speaking truthfully and clearly) helped students internalize these values in a way 
that felt authentic and personal. Some students, however, expressed a desire for more hands-on 
activities that reflect both religious and cultural teachings, such as community service projects that 
align with both Islamic values and Minangkabau traditions. Overall, students found that this 
integrated approach helped them navigate their roles as both devout Muslims and members of the 
Minangkabau community. Students generally responded positively to the integration of cultural 
values in religious learning. “It becomes easier for us to understand religious values because they are explained 
using examples from our own culture.” (Student Y.Y). Another student explained that this approach 
strengthened their cultural awareness. “Through these lessons, we learn that Minangkabau culture teaches 
values that are also found in the Qur’an.” (Student A.S.) 

Curriculum Adaptation 

The curriculum adaptation at SMAN 5 Padang City is shown in the following table. 

Table 3. Curriculum Adaptation at SMAN 5 Kota Padang 

Aspect Details 

Key Competencies and 
Content 

The curriculum aligns Islamic education with Minangkabau culture, e.g., Zakat and 
Gotong Royong, to foster a holistic learning experience. 

Teaching Strategies Group discussions and debates encourage students to explore the intersection of religious 
and cultural values, promoting critical thinking. 

Assessment Islamic education is formally assessed through exams and quizzes, but cultural learning is 
assessed informally, through behavior and participation. 

Improvements Needed There is a need for more formal assessments of cultural learning and teacher training to 
support the integration of both religious and cultural values. 
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The curriculum at SMAN 5 Kota Padang is structured to ensure that Al-Qur'an education 

and Minangkabau cultural values are integrated to support holistic learning. The curriculum 

developers have carefully selected key competencies from both Islamic education and 

Minangkabau culture to create a cohesive learning experience. For example, lessons on the 

importance of charity in Islam (zakat) are taught alongside Minangkabau practices of mutual aid, 

such as "gotong royong" (community cooperation), showing students how these values are 

reflected in both religious teachings and cultural traditions.  

This alignment ensures that students not only gain religious knowledge but also develop a 

deep understanding of their cultural obligations, thereby becoming well-rounded individuals who 

can contribute to their communities. In addition to content alignment, curriculum adaptation also 

involves developing teaching strategies to support the integration of religious and cultural values. 

Teachers are encouraged to use methods that allow students to explore the intersections of their 

faith and culture. For instance, group discussions and debates are commonly used to help students 

critically engage with both Quranic teachings and cultural philosophies. Students are allowed to 

explore how Islamic principles, such as justice and fairness, are reflected in Minangkabau traditions, 

promoting a deeper understanding of both domains.  

Teachers described how classroom discussions often connect Islamic teachings with 

Minangkabau social practices.“When discussing zakat, we often connect it with the Minangkabau tradition of 

helping each other in the community, such as gotong royong.” (Teacher H.R.)Another teacher explained how 

cultural examples support students’ understanding. “Students become more active in discussions when 

cultural examples are included because they are familiar with those practices in their community.” (Teacher P.D.)  

Despite the successful integration of cultural values into the religious curriculum, there are 

areas where the adaptation could be improved. One significant issue is assessing students' 

understanding of the Minangkabau culture. While Islamic education is regularly assessed through 

exams, quizzes, and oral recitations, the cultural aspect of the curriculum is often evaluated 

informally. Teachers tend to assess students' cultural learning through observation of behavior or 

participation in cultural activities, which can result in an incomplete evaluation of their progress. 

To address this, there is a growing recognition of the need to develop more formal assessments 

that measure both religious and cultural competencies. This would ensure a more comprehensive 

evaluation of students' learning and help teachers identify areas where students may need additional 

support in understanding either Islamic teachings or cultural values. However, teachers 

acknowledged that assessing cultural learning outcomes remains challenging. “Religious knowledge can 

be assessed through exams, but cultural values are usually reflected in students’ attitudes and behavior, which are 

more difficult to measure formally.” (Teacher R.N.). Students also noted that cultural learning is often 

reflected through participation in school activities.“We usually show our understanding of cultural values 

through activities like community service or school events.” (Student P.K.). These interview excerpts 

demonstrate that the integration of Qur’anic education with Minangkabau cultural values is not 

merely conceptual but is actively experienced by both teachers and students in classroom practices 

and school activities. 

In conclusion, the curriculum at SMAN 5 Kota Padang is a thoughtful adaptation that 

successfully blends Al-Qur'an education with Minangkabau culture, providing students with a well-

rounded education that reflects both their religious and cultural identities. However, continued 

efforts to refine the integration model, particularly through formal assessments and teacher 

training, could further enhance the effectiveness of this approach. The integration of these two 

domains not only helps students understand the relationship between their faith and culture but 
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also prepares them to become active, responsible members of both the Islamic and Minangkabau 

communities. 

Conceptual Framework of Cultural–Religious Integration 

The findings of this study indicate that the integration 

of Qur’anic education and Minangkabau cultural values 

extends beyond the level of teaching content to encompass 

broader educational processes involving curriculum design, 

classroom practices, and school culture. Based on the 

empirical findings presented in the previous sections, this 

study proposes a conceptual framework that explains how 

religious teachings and local cultural traditions interact within 

the educational environment to support students’ moral and 

cultural development. The framework illustrates that Qur’anic 

values serve as the normative foundation of religious learning, 

while Minangkabau cultural philosophy provides contextual 

meaning that connects these teachings with students’ social 

and cultural experiences. Through curriculum adaptation, 

teaching strategies, and school activities, both domains are 

integrated into a culturally responsive learning environment. 

This integration process encourages students to internalize 

religious values while simultaneously strengthening their 

cultural identity within the Minangkabau community. 

The conceptual framework presented in Figure 2 

summarizes the relationship between Qur’anic educational 

principles, Minangkabau cultural values, and the 

implementation of culturally integrated learning practices in 

the school context. The model highlights how the interaction 

between religious teachings and cultural traditions shapes 

students’ religious understanding, moral character, and 

sociocultural identity. 

Discussion 

By analyzing empirical findings and comparing them with existing literature, this study 

presents a novel, practical model for integrating local cultural values into Islamic education within 

a general school setting. This model bridges the often-perceived divide between religious and 

cultural education, contributing a concrete, contextually grounded framework for nurturing holistic 

Muslim students who embody both faith and cultural identity. The findings of this study 

demonstrate that integrating Qur’anic education with local cultural traditions provides an effective 

strategy for contextualizing religious learning within students’ sociocultural environments (Robita 

& Dakir, 2025). From a theoretical perspective, this finding supports the concept of culturally 

responsive education, which emphasizes that learning becomes more meaningful when 

instructional content is connected to students’ cultural experiences  (Gay, 2018). In the context of 

Islamic education, such integration enables religious teachings to move beyond purely textual 

instruction and become embedded within everyday social practices. This explains why students in 

Figure 2. Conceptual Framework 
of Cultural–Religious Integration 

in Qur’anic Education 
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this study reported a stronger understanding of Qur’anic values when these teachings were linked 

with familiar cultural expressions found in Minangkabau traditions. 

Table 4. Summary of Findings, Comparisons, and Challenges 

Component Summary 

Interpretation of 
Findings 

The integration of Al-Qur'an education with Minangkabau culture provides holistic 
development, enhancing religious and cultural competence, helping students internalize 
values from both domains. 

Comparison with 
Previous Studies 

This study aligns with previous research showing that integrating cultural values with 
religious education increases student engagement and the practical application of religious 
principles in cultural contexts. 

Challenges and 
Limitations 

Challenges include curriculum rigidity, insufficient teacher training, and the difficulty of 
ensuring cultural relevance across diverse regions. There is a need for flexibility and better 
training to balance cultural and religious teachings. 

This study demonstrates that integrating Al-Qur'an education with Minangkabau cultural 
values at SMAN 5 Kota Padang has successfully contributed to the development of a holistic, 
contextually grounded educational model. This integration not only bridges two domains—religion 
and culture—but also enriches students' understanding of both their spiritual and cultural identities. 
This approach fosters the internalization of Islamic principles, such as honesty, justice, and 
empathy, which align harmoniously with Minangkabau values, including Kato Nan Ampek (wise and 
truthful speech), deliberation (musyawarah), and cooperation (gotong royong).  

Through this dual exposure, students not only learn religious values theoretically but also 
witness their manifestation in daily cultural practices. As Gay (2018) emphasized, culturally 
responsive education increases students' emotional engagement and strengthens their sense of 
identity. In this context, cultural values are not seen as obstacles to religious education but rather 
as bridges that deepen understanding of Islamic teachings. The findings also show that this 
integration supports the development of students' religious and cultural competencies. Students 
reported feeling a stronger connection between their faith and their local sociocultural context. 
Their involvement in school activities—such as group prayers, communal clean-up programs, and 
classroom discussions based on both Qur’anic and Minangkabau values—helped enhance their 
social and spiritual skills. These findings suggest that integrating religion and culture in the 
curriculum produces students who are not only religiously knowledgeable but also socially 
grounded and culturally aware. 

These findings align with a growing body of literature highlighting the importance of 
integrating cultural values into Islamic education. Purwowidodo (2024), for example, found that 
incorporating local wisdom into religious instruction increased student engagement and made 
Islamic teachings more applicable to real-life contexts. Similarly, Mustamir and Tang (2025) showed 
that cultural integration in Islamic education helped bridge the gap between theoretical knowledge 
and practical application. Comparable studies in Aceh revealed that integrating local Islamic 
traditions into formal education strengthens students’ commitment to both their religious and 
cultural identities (Abshor & Rahmah, 2024). Likewise, Smagulov et al. (2023) in the Central Asian 
context confirmed that Islamic education rooted in cultural values fosters students’ spiritual and 
social identities. 

The novelty of this study lies in its development of a structured, context-sensitive integration 
model within a public high school setting, rather than in religious institutions such as pesantrens. 
This approach is not only conceptual but also operational—implemented through lesson planning, 
classroom practices, and institutional culture. This constitutes a new contribution to the field of 
Islamic education, particularly in multicultural and public educational contexts such as those of the 
Minangkabau community.  
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Despite the benefits, several challenges must be addressed to optimize this integration. The 
first major challenge is curriculum rigidity. The formal Islamic education curriculum in Indonesia 
is often centrally designed and heavily structured, leaving little flexibility for local cultural 
adaptation (Syukur et al., 2024). This rigidity limits the space for experiential and contextual learning 
that cultural education typically requires. The second challenge is inadequate teacher training. 
Although educators at SMAN 5 Kota Padang recognize the value of integrating cultural elements, 
many report a lack of confidence and skills in designing lessons that balance Qur’anic content with 
local traditions. Yamamoto et al. (2023) argue that professional development is crucial for 
educators to implement context-based Islamic education effectively. A third challenge concerns 
cultural relevance. While the integration model has proven successful in the Minangkabau context, 
it may not be directly replicable in other regions with different cultural values. Each locality has its 
own traditions that may or may not align perfectly with Islamic teachings. In some cases, teachers 
and students raised concerns that certain cultural practices could contradict Islamic principles. To 
address this, continuous dialogue between educators, religious scholars, and the local community 
is essential to ensure that the integration remains aligned with both Islamic doctrine and local 
wisdom. 

This study also contributes to the broader discourse on religious education in multicultural 
societies. While previous studies have highlighted the importance of incorporating local wisdom 
into Islamic education (Suswandari, 2017; Saihu et al., 2020; Wijaya et al., 2025), empirical 
frameworks for implementing this integration in formal public schools remain limited. The present 
study extends this literature by proposing a cultural–religious integration framework that connects 
Qur’anic pedagogy with indigenous cultural philosophy through curriculum design, classroom 
practices, and school culture. This framework demonstrates that the relationship between religion 
and culture in education should not be viewed as contradictory, but rather as mutually reinforcing 
elements that support students’ moral development and identity formation. In this way, the study 
contributes to global discussions on culturally grounded religious education and offers a model that 
may be adapted in other culturally diverse educational contexts. 

CONCLUSION 

This study examined how Qur’anic education can be strengthened by integrating 

Minangkabau cultural values into a public secondary school context. The findings indicate that 

integrating religious teachings with local cultural traditions creates a more contextual and meaningful 

learning environment for students. Through teaching materials, classroom practices, and school 

cultural activities, Qur’anic values are linked to indigenous cultural philosophy, enabling students to 

internalize religious teachings while simultaneously strengthening their cultural identity. From a 

theoretical perspective, this study contributes to the development of culturally responsive Islamic 

education by demonstrating how Qur’anic pedagogy can be integrated with local cultural knowledge 

within formal schooling. The cultural–religious integration framework proposed in this research 

illustrates how religious education can move beyond doctrinal instruction toward a more 

contextualized approach that aligns religious values with students’ sociocultural realities. The 

conceptual significance of this study lies in its demonstration that religious and cultural education 

are not competing domains but complementary components that together support students’ moral 

and social development. This insight contributes to broader scholarly discussions on culturally 

grounded religious education in multicultural societies. However, this study has several limitations. 

The research was conducted in a single educational institution, which may limit the generalizability 

of the findings to other educational contexts. Future research should examine similar integration 

models in different cultural settings and explore the long-term impact of culturally integrated Islamic 

education on students’ identity formation, moral development, and social engagement. 
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